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ABSTRACT  
 
                This study aims at investigating the perception and preferences of EFL 

university students in Saudi Arabia towards NTs and NNTs and to identify whom 

they prefer in teaching them each language skill. A modified copy of 

Baniabdelrahman's (2012) translated copy of a  questionnaire which was built 

by Lasagabaster & Sierra (2005) was used to collect the needed data. The 

participants in the study consisted of Saudi first year university students (the 

preparatory year students at King Saud University, Kind Fahid University, and 

King Khalid University) in the first semester of the academic year 2013/2014. 

The cluster sampling method was used in choosing the students. The class was 

the unit of choice. The results of the study showed that there were significant 

interaction between the students' gender and their language level of 

proficiency. They also showed that there were no significant interaction 

between the students gender and the location of their university; there were 

no significant interaction between the students level of language proficiency 

and the location of their university (P= 0.6621); and there were statistically 

significant differences in the students mean scores due to the students' gender 

in favor of the female students, and the students language proficiency level.  
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Research on the self-perceptions of non-

native speaker teachers (NNST) and native speaker 

teachers (NST), or the way they are perceived by 

their students is a recent Phenomenon. This might be 

because of the sensitive nature of these issues 

because NNS teachers were generally regarded as 

unequal in knowledge and performance to NS 

teachers of English, and issues relating to NNS 

teachers may have also been politically incorrect to 

be studied and discussed openly (Braine, 1999).  

Despite the pioneering work of Medgyes (1992-

1994), it took nearly a decade for more research to 

emerge on the issues relating to NNS English 

teachers. In fact, there has been a surge of such 

studies recently, partly as a result of the 

establishment of the Non-native English Speakers' 

Caucus in the TESOL organization in 1999 (see Braine, 

1999). At the recently concluded TESOL 2003 

conference in Baltimore, USA, more than 20 

presentations included by the acronym NNS in their 

titles, and most of these presentations were made by 

NNS English teachers themselves. This not only 

indicates that NNS English teachers appear to have a 

powerful new voice through the Caucus, but also that 

they are no longer reluctant to openly acknowledge 

themselves as NNS speakers.                                                                                                  

  A movement in an educational context 

could be relevant and popular, but it cannot grow 

without the backing of sound research and pedagogy. 

The purpose of this study is to investigate the EFL 

students' perception of the Native Speaker Teachers 

(NST) and NNST and to examine critically the recent 

studies on NNS English teachers. One characteristic 

of these studies is that they have been conducted 

mainly by NNS researchers. Another is that only a few 

have covered students' attitudes and preferences-

probably the most crucial factor in the studies have 

been conducted in the both ESL and EFL contexts. 

Because most of these studies were conducted for 

the purpose of Masters' theses or doctoral 

dissertations, most are yet to be published. Based on 

their objectives, the studies have been classified into 

two categories: self-perceptions of NNS teachers and 

students' perceptions of NNS teachers. Although 

every effort has been made to examine all recent 

studies on NNS English teachers, some may have not 

been included for obvious reason that many theses 

and dissertations are difficult to access because they 

remain unpublished. 

               When in 1999 George Braine's book non-

native speaker (NNS) English teachers appeared, a lot 

of NNS professionals in TESOL felt that an important 

area of study was finally becoming visible. A few 

years earlier, Medgyes (1994) had opened the floor 

for a debate on this issue, bringing together 

experiential facts and theoretical principles in a 

rigorous and clear manner. Braine's volume 

consolidated the work in the area by gathering a 

unique paper written by NNSs to the language 

teaching profession. Those were the seminal books 

that somehow prompted the recent interest in NNS 

teachers. However, it must also be acknowledged 

that during the 1990s, a portion of research on 

educational linguistics was turning to the social 

context in which language teaching took place. Thus, 

without explicitly addressing NNS and NS issues, the 

works of Holliday (1994,1996), Ballard (1996), and 

Cortazzi &Jin (1996), significantly contributed to the 

understanding of the complex relationship between 

NS teachers and NNS teachers.  There were also 105 

university students' essays on the theme ' western 

ways of teaching and Chinese ways of learning 

showed a remarkable coincidence   with the results 

of research specifically addressing the characteristics 

of NS and NNS teachers. Although the above studies 

are rarely mentioned in bibliographical lists devoted 

to research on NNS teachers, they well deserve being 

acknowledged here as part of the initial efforts to 

assert the status of NNS teachers of English in the 

world. Now, ten years after Medgyes' pioneering 

work, research on non-native teachers has become 

widely accepted. Authors have gained respect for 

their active involvement in academic forums. 

Furthermore, research on NNS teachers has moved 

beyond the former belief of non-native authors. 

Although non-native still greatly outnumber native 

writing on this topic, native speakers are also 

involved in the study of NNS teachers. Many 

researchers work is indicative of the growth of 

interest among NS in NNS issues, and also 

demonstrates that research on NNS teachers is 

increasingly conducted by NNSs and NSs alike (of 
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Holliday, 1994, 1996). A further confirmation of this 

increasing insert in NNS issues is Bailey's (2002) 

explicit identification of research about non-native 

teachers as necessary for teacher preparation and 

development. And it is very indicative of the 

importance of this area in language teaching research 

that the TESOL International Research Foundation 

(TIRF) 'call for Research Proposals 2003-2004' 

identified the following research priority: The 

relationship between teachers' proficiency in English, 

effectiveness in teaching English as a second for 

foreign language or as a medium of instruction, and 

student achievement.  

All of the above point to a great momentum 

for studies about NNS teachers. Although the need 

has probably always been there, the interest has only 

recently appeared. Unfortunately, many authors still 

have difficulties finding widely read publication 

channels to disseminate their studies, which lie 

hidden as ' unpublished". Thus, important finding 

remain unknown thus far is the fact that research on 

the topic has been conducted mainly in North 

America. One of the necessary conditions of research 

on NNS issues is that it should take into account the 

specific characteristics of the local setting where the 

teaching will take place. The local component 

determines to what extent and in what way being a 

NNS teacher may affect a language teacher's identity. 

More work is needed that takes into consideration 

the relevance of the local context in any analysis of 

the implication of being a NNS language teacher, thus 

moving from global perspectives to locally 

meaningful settings with NNS teachers in EFL context. 

 In the last six years, a new phenomenon 

appeared in some of the Arabian Gulf countries in 

which the universities there have started to replace 

the NNSTs of English by NSTs to teach the English 

language for the first year students in their  

preparatory year for  four hours a day, 20 hours a 

week.  This study aims therefore to examine and 

investigate the EFL students' perception of the NST 

and NNST in a country where English is taught as a 

foreign language.  

 

DESCRIPTION OF THE ENGLISH LANGUAGE 

INTENSIVE PROGRAM AT THE SAUDI ARABIA 

UNIVERSITIES 

Because of the importance of the English 

language in education, technology, business, and 

scientific research, preparatory year programs, which 

their main concentration is teaching English, are 

established in Saudi Arabian Universities. These 

Preparatory Years aim to achieve in the service of 

society and ultimately, the achievement of national 

goals and interests (The English Language Skills 

Program at King Saud University, 2009). 

While taking part in the English-language 

program, students are subjected to intensive 

language training for two semesters with an average 

of twenty hours a week (i.e. six hundred hours in the 

two semesters). The program aims to develop the 

students' competence in English and provide them 

with the language skills they need in their academic 

and professional lives.  

  Although the program concentrates on 

General English (which concentrates on 

communication) during the first semester, after the 

students acquire the general skills of the English 

language, the program in the second semester moves 

into English for Academic purposes, which 

concentrates on reading and academic writing. 

During this period, students study English for Specific 

Purposes. This is done according to their different 

academic disciplines. Students also start preparing 

for the global standard examinations (IELTS/TOFEL 

and PET), and finally sit these examinations. 

THE OBJECTIVES OF THE PROGRAM  

             At the end of the intensive English language 

program, students are expected to achieve the 

following objectives: 

 • Advancement in English language skills and 

linguistic competence. 

 • Effective communicative English (written and 

spoken)  

• Acquire basic academic skills and the ways of 

learning necessary for academic success.  

• Preparing for the international standard for 

linguistic competence examinations  (IELTS/TOFEL 

and  PET) and at least meeting the minimum 

requirements. 
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The English-language programs are provided 

by British and American companies like Bell 

International and Kaplan in Partnerships with 

Cambridge University Press and Pearson Longman, 

who are developing the curriculum and materials for 

the Preparatory Year Programs in line with local 

culture and norms. 

Before the start of the academic year, there 

is a placement test to determine the levels of the 

students so they are placed in an appropriate level of 

study according to their abilities and language skills. 

The placement tests are online based, computer 

based or paper based tests. Based on their results in 

the placement test, students are divided into six 

levels (one through six).   

The intensive English language program 

aims to develop the students’ language competence 

in the basic language skills: listening, speaking, 

reading, and writing. Attention is also given to 

grammar, vocabulary, and pronunciation. The 

overlap of studying these skills this way  (integrated 

skills approach) is intended to improve students 

fluency and accuracy. 

 

The teaching staff is experienced and 

dynamic. Eighty percent of the teachers use English 

as their first language. The teachers are academically 

and professionally qualified; with no less than forty 

per cent holding master's and PhD certification in 

addition to the certificates in the Cambridge-based 

English language teaching (CELTA and DELTA).  

OBJECTIVES OF THE STUDY 

                 This study aims at investigating the 

perception and preferences of EFL university 

students in Saudi Arabia towards NTs and NNTs and 

to identify whom they prefer in teaching them each 

language skill. 

 The study addresses the following questions: 

1. Who do EFL Saudi First Year University 

students in general prefer to teach them the 

English language Native or Non-native 

teachers? 

2. Who do they prefer to teach them each of 

the language skills? 

3. Are there significant differences in the 

students’ preferences due to their gender, 

language proficiency level and the university 

they belong to? 

THE PARTICIPANTS IN THE STUDY 

              The participants in the study consisted of Saudi first year university students (the preparatory year 

students at King Saud University, Kind Fahid University, and King Khalid University) in the first semester of the 

academic year 2013/2014. The cluster sampling method was used in choosing the students. The class was the 

unit of choice. Table 1 below presents the distribution of the sample of the study. 

 

Table 1: Sample Distribution over Universities 

 

Gender King Fahid University King Saud University King Khalid University 

Male 282 995 564 

Female 144 749 474 

Total 426 1744 1038 
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Table 2: Sample Distribution according to their Universities, Gender and Level 

 

University Gender Level F 

East Area (King Fahid 

University) 

 

Males 

 

 

 

Females 

1 

3 

6 

1 

3 

6 

160 

62 

60 

74 

40 

30 

Middle Area (King 

Saud University) 

 

Males 

 

 

Females 

1 

3 

6 

1 

3 

6 

595 

255 

45 

400 

200 

149 

West Area (King 

Khalid University) 

 

Males 

 

 

Females 

 

1 

3 

6 

1 

3 

6 

301 

154 

109 

302 

104 

68 

 

THE INSTRUMENT OF THE STUDY 

             The researcher used a modified copy of Baniabdelrahman's (2012) translated copy of a  questionnaire 

which was built by Lasagabaster & Sierra (2005). The researcher, for more validation, gave the same 

questionnaire to three bilingual professors in the department of education and the department of English 

language at King Saud University in Riyadh city to check the suitability of the questionnaire for the Saudi 

students and the accuracy of the translation. All their recommendations and remarks especially its suitability 

for the Saudi culture was taken into consideration. For the reliability, the researcher used Crom-back Alpha.  

PROCEDURES AND DESIGN 

This study is a descriptive study in which a questionnaire was used to collect the data after 

establishing its validity and reliability. The researcher met the managers of the English language skills programs 

in the three universities, each one in his university, and explained to them the purpose of the study to obtain 

the permission for conducting it.  

First, the classroom sections of the students, which participated in the study, were chosen using the 

clustered method of sampling based on the students' level of English language proficiency and gender. Then 

copies of the questionnaire were given to each of the three managers. Copies of the questionnaire were 

distributed to the students in their classrooms in the three universities in the first week of December 2014 in 

one of the students English language classes. After students answered the items of the questionnaire, the 

copies of the questionnaire were collected and given in the same day to the researcher. The collected data 

were analyzed using descriptive statistics, percentages, and ANOVA test. 

RESULTS 

The tables below presents the results of descriptive statistics-  frequency, means and standard 

deviations- and the results of ANOVA test of the effect of gender, students English language proficiency level, 
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and the university location on the students preferences of being taught by native or non-native English 

language teachers.  

Table 3: Means and Standard Deviations of the Students' Preferences on all the Items of the Questionnaire. 

Item 

No. 

Items N Mean SD 

1 In general I would prefer a native speaker as a teacher 3377 3.10 1.41 

2 In primary school I would prefer a native speaker as a teacher 3377 3.16 1.37 

3 In secondary education I would prefer a native speaker as a 

teacher 

3355 3.16 1.38 

4 At University education I would prefer a native speaker as a 

teacher 

3380 3.28 1.42 

5 If I could choose, I would prefer to have a native speaker teacher 3386 2.77 1.20 

6 In general a native speaker is better at Explaining grammar 3379 2.71 1.30 

7 In primary education a native teacher is Better at explaining 

grammar 

3386 2.60 1.28 

8 In secondary education a native teacher is Better at explaining 

grammar 

3386 2.64 1.23 

9 At University education a native teacher is Better at explaining 

grammar 

3376 2.58 1.25 

10 In general I would learn vocabulary with a native teacher 3376 3.17 1.27 

11 In primary education I would learn more vocabulary with a native 

teacher 

3386 3.19 1.19 

12 In secondary education I would learn more vocabulary with a 

native teacher 

3386 3.21 1.18 

13 At university I would learn more vocabulary with a native teacher 3386 3.21 1.22 

14 In general my pronunciation would be better with a native teacher 3386 3.47 1.10 

15 In primary education my pronunciation would be better with a 

native teacher 

3386 3.41 1.09 

16 In secondary education my pronunciation would be better with a 

native teacher 

3386 3.45 1.12 

17 At university my pronunciation would be better with a native 

teacher 

3386 3.55 1.08 

18 In general my listening would be better with a native teacher 3386 3.03 1.14 

19 In primary education my listening would be better with a native 

teacher 

3386 2.84 1.09 

20 In secondary education my listening would be better with a native 

teacher 

3386 2.83 1.08 

21 At university my listening would be better with a native teacher 3339 2.78 1.10 

22 In general  my reading skills would be better with a native teacher 3366 4.04 1.17 

23 In primary education my reading skills would be better with a 

native teacher 

3386 3.08 1.22 

24 In secondary education my reading skills would be better with a 

native teacher 

3386 3.12 1.26 

25 At university my reading skills would be better with a native 

teacher 

3386 3.15 1.20 
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26 In general I would speak more frequently if I had a native teacher 3386 3.57 1.06 

27 In primary education I would speak more frequently if I had a 

native teacher 

3376 3.49 1.07 

28 In secondary education I would speak more frequently if I had a 

native teacher 

3386 3.47 1.04 

29 At university I would speak more frequently if I had a native 

teacher 

3386 3.41 1.06 

30 In general a native speaker teacher would give me more 

strategies/ideas to learn better 

3386 3.56 0.99 

31 In primary education a native speaker teacher would give me more 

strategies/ideas to learn better 

3386 3.55 1.03 

32 In secondary education a native speaker teacher would give me 

more strategies/ideas to learn better 

3386 3.63 0.97 

33 At university a native speaker teacher would give me more 

strategies/ideas to learn better 

3360 3.56 1.04 

34 I would learn more about English speaking countries with a native 

speaker teacher 

3376 3.44 1.04 

35 I would have positive attitudes towards English speaking countries 

and their speakers if I had a native speaker teacher 

3386 3.73 0.99 

36 I would have positive attitudes towards the learning of English if I 

had a native teacher 

3386 3.65 1.01 

37 A native teacher would assess my listening comprehensive better 

than a non-native speaker teacher 

3386 3.09 1.00 

38 A native teacher would assess my reading comprehensive better 

than a non-native speaker teacher 

3386 3.08 0.96 

39 A native teacher would assess my speaking better than a non-

native speaker teacher 

3386 3.02 0.95 

40 A native teacher would assess my writing better than a non-native 

speaker teacher 

3386 2.96 0.96 

41 A native teacher would assess my pronunciation better than a 

non-native speaker teacher 

3386 2.91 0.99 

42 A native teacher would assess my knowledge of grammar better 

than a non-native speaker teacher 

3386 2.92 0.96 

 In General 3331 3.09 1.28 

 Grammar 3369 2.64 1.14 

 Vocabulary 3376 3.20 1.09 

 Pronunciation 3386 3.47 0.99 

 Listening 3339 2.87 0.97 

 Reading 3366 3.09 1.22 

 Speaking 3376 3.47 0.97 

 Strategies 3360 3.57 0.92 

 Culture 3376 345 1.04 

 Attitudes 3386 3.69 0.92 

 Assessment 3386 3.00 0.80 

 The whole questionnaire 3208 3.16 0.72 
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RESULTS RELATED TO THE FIRST QUESTION 

Who do EFL Saudi first Year University students in general prefer to teach them the English language Native or 

Non-native teachers? 

Table 3 above shows that EFL university students expressed moderate preferences for having English language 

native teachers to teach them the English language in general with a mean score of 3.09 out of 5.00.   

RESULTS RELATED TO THE SECOND QUESTION 

 Who do students prefer to teach them each of the language skills? 

Table 3 above shows that: 

- Students' preferences of having native teachers for teaching them English in general and teaching 

them vocabulary, pronunciation , reading, speaking, leaning strategies, cultural aspects, and 

assessment were moderate and the mean scores for the mentioned skills were 3.20, 3.47, 3.09, 3.47, 

3.57, 3.45,  and 3.00 respectively.  

- Students' preference of having native teachers for teaching them attitudes issues was high.  

- Students did not show encouragement towards having native teachers to teach them Listening 

comprehension and grammar.  

- The results show that the students' preferences for having native teachers in the secondary education 

and university education were higher than having native teachers in the primary education. 

RESULTS RELATED TO THE THIRD QUESTION 

Are there significant differences in the students’ preferences due to their gender, language proficiency level and 

the university they belong to? 

Table 4: Means and Standard Deviations by Gender 

Gender N Mean Standard Deviation 

Male 1836 2.777 0.65 

Female 1372 3.677 0.43 

Table 4 above shows that there were 1836 male students and 1373 female students who participated in the 

study. The mean score of the male students was 2.777 out of 5 with a standard deviation of 0.65 while the 

mean score of the female students was 3.677 with a standard deviation of 0.43, which means that there were 

seen differences between the mean scores of the male, and the female students. 

Table 5: Means and Standard Deviations by University Location 

University location N Mean Standard Deviation 

East (Damam) 426 3.06 0.70 

Middle (Riyadh) 1744 3.17 0.74 

West (Jeddah) 1038 3.20 0.70 

Table 5 presents the mean scores of the participants according to the location of their universities. The results 

show that there were 426 students from the East part of Saudi Arabia universities (Dammam City) with a mean 

average of 3.06 and a standard deviation of 0.70; there were 1744 students from the Middle part of Saudi 

Arabia (Riyadh City) with a mean score of 3.17 and a standard deviation of 0.74; and there were 1038 students 

from the West part of Saudi Arabia with a mean score of 3.20 and a standard deviation of 0.70.  

 

Table 6: Means and Standard Deviations by Level of Language Proficiency 

Level N Mean Standard Deviation 

1 1413 2.83 0.69 

3 1015 3.27 0.64 

6 780 3.62 0.59 
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Table 6 presents the mean scores and standard deviations of the participants' responses according to their 

levels of language proficiency. The table shows that there were 1413 students from level one with a mean 

score of 2.83 and a standard deviation of 0.69; there were 1015 students from level three with a mean score of 

3.27 and a standard deviation of 0.64; and there were 780 students from level six with a mean score of 3.62 

and a standard deviation of 0.59.  

Table 7 below presents the results of ANOVA test to check if there were significant differences among the 

participants' mean scores based on their gender, the location of their university and their language proficiency 

level. 

Table 7: Results of ANOVA Test  

Source DF Type III SS SM F Sig 

Gender 1 331.19 331.19 1317.2 0.0001 

Level 2 161.78 75.89 301.95 0.0001 

University 2 1.13 0.57 2.26 0.105 

Gender*Level 2 4.46 2.23 8.88 0.0001 

Gender*University 2 0.69 0.35 1.38 0.2516 

Level*University 4 0.60 0.15 0.60 0.6621 

Error 3194 802.76 0.25   

Total 3207 1677.16    

 

Table 7 shows that: 

-  There were significant interaction between the students gender and their language level of 

proficiency (P=0.0001); 

-  There were no significant interaction between the students gender and the location of their 

university (P=0.2516); 

- There were no significant interaction between the students level of language proficiency and the 

location of their university (P= 0.6621); 

- There were statistically significant differences in the students mean scores due to the students' 

gender in favor of the female students (0.0001); 

- There were statistically significant differences in the students mean scores due to their language 

proficiency level (0.0001);   

- There were no statistically significant differences in the students' mean scores due to the location of 

the students' university (0.105). 

Table 8 below presents the results of Tukey test of multiple comparisons of the students' levels 

Table 8 : Results of Tukey test for Multiple Comparisons of the Students' Levels 

Levels Differences between means 95% confidence limits 

1                3 

1                6 

3                     6 

-0.933 

- 0.789 

-0.35620 

- 0.4815          -0.38477** 

-o.84178           -0.7369** 

-0.4121           - 0.30023** 

 

Table 8 above shows that there is a significant difference between the mean score of the students of level one 

and the mean score of the students of level three in favor of the students of level three. The results also show 

significant differences between the mean scores of the students of level one and the mean scores of the 

students of level six in favor of the mean scores of the students of  level six and between  the mean scores of 

level three and level six in favor of level six. The results show that the higher the students' level of language 

proficiency the better their satisfaction is. 
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Table 9 below presents the results of interaction between the students' levels and their gender 

Table 9: Results of the interaction between students' levels and their gender 

Gender Level N Mean Standard 

Deviation 

Male 

Male 

Male 

Female 

Female 

Female 

1 

2 

3 

1 

2 

3 

925 

499 

411 

488 

516 

369 

2.57 

2.82 

3.29 

3.41 

3.70 

4.00 

0.60 

0.53 

0.59 

0.40 

0.39 

0.29 

 

DISCUSSION OF THE RESULTS 
The results of the study showed that 

whereas the students' preferences of having native 

teachers for teaching them English in general and 

teaching them vocabulary, pronunciation , reading, 

speaking, leaning strategies, cultural aspects, 

assessment were moderate, their preferences of 

having native teachers for teaching them attitudes 

issues was high. On the other hand the results did 

not show students' encouragement towards having 

native teachers to teach them listening 

comprehension and grammar. Furthermore, the 

results showed that the students' preference for 

having native teachers in the secondary education 

and university education was higher than having 

native teachers in the primary education.  
The results of the study did not show a kind 

of encouragement among students towards having 

native speaker teachers to teach them grammar 

which might be due to the beliefs that non-native 

speakers are better than native speakers in grammar 

explanation especially if it is taken to consideration 

that the major of the native speaker teachers who 

taught them in their first years in most of the cases 

was not English or literature.  

Saudi EFL students seem that they feel that 

NSTs lack of professional qualifications and ability to 

deal with teaching grammar. This result support 

Astor's (2000) claim that professional judgment must 

be the only criteria under consideration when judging 

both NSTs' and NNSTs' performance. 

Non-native teachers were in general 

regarded as unequal in knowledge and preference to 

native teachers of English (Braine, 1999). Many of the 

NNSs of English believe that differences exist 

between themselves and NS teachers in terms of 

language proficiency and teaching behavior. They 

believe that their lower proficiency in English exerts 

an adverse effect on their teaching (Huguet, 2003). 

With regard to the effect of the variables of 

the study, the results showed that the female 

students' preferences of having native speakers were 

higher than that of the male students which might be 

due to the fact that Saudi female students do not 

have the chance to be in contact with native speakers 

as male students usually do which might have an 

effect of their preferences. This result is in harmony 

with the results of a study conducted by Pacek (2004) 

when he found that gender has significant effect on 

students' preferences of having NS or NNS teachers. 

The language proficiency level had effect on 

the students' preferences in favor of the higher 

levels, which might be because the students of higher 

level of language proficiency want more qualified 

teachers to teach them the English language. The 

students of the higher levels of language proficiency 

might believe that the native speaker teachers are 

more qualified than the non-native speaker teachers 

because the English language is their mother tongue. 

The results of the study support Al-

Nawrasy's (2013) findings and claim in which he 

concluded that the supper communicative 

competency of the NSTs does not put them in 

advantage over their NNTs.  The results of the study 

also supported the claims and results of some 

previous studies such as Luk, J. (2001)  in which NSTs 

were viewed as a valid commodity to students' 

communication ability. The results also support 

Mydges' (1992) argument about the correlation 
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between proficiency and efficiency. Mydges believes 

that the more proficient the student is the more 

efficient s/he will be. 

With regard to pronunciation, it seems that 

it is an area which worries the students because they 

may have good pronunciation from NNTs, but they 

will not have the original English accent. Students 

seem to believe that if the NNT has pronunciation 

mistakes, they may learn them, and these mistakes 

might be fossilized in their minds and memories. 

CONCLUSION 

It seems that being the teacher of English a 

native or a non-native is not a big issue for EFL 

students; the most important is the quality of the 

teacher.EFL students' perceptions about the matter 

of having NSTs or NNSTs should be taken seriously 

into considerations. EFL students' concerned about 

the benefits of NSTs in all the language skills in 

general and pronunciation and cultural aspects in 

particular should be carefully taken into 

consideration. Yes, there are advantages for having 

NSTs over NNST in teaching some of the language 

skills but at the same time, there are also advantages 

for having NNSTs, which should not be neglected. 

NNSTs are closer to the EFL students' culture, daily 

life, beliefs and customs. Having two teachers in the 

class, one NST and one NNST might be a solution.  
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